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In order to provide more participation by students

in wmaking the day-to-day decisions of academic life, the Southside
School in Durham, North Carclina is presently involved in a 5-year
experimental program for disadvantaged children. A part of that
program is a pilot project of individualized instruction which
permits continuous progress with increasing degrees of freedon,

responsibility,

and decision-making on the part of the students. The

project, called Personalized Educational Programming, involves 60

first-, second-,

and third-graders who are grouped into four family

groups or "prides'" that meet periodically for planning or group
activity. Eachk child plans his own daily schedule with the assistance
of a teacher and within the specific time constraints and subject
requirements for that day. Guidelines, suggested projects, and sample
schedules are pocsted for students' perusal. The amount of freedom and
autonomy an individual student is permitted depends on his past
demonstrations of personal responsibility. The project has been
operating since September, 1968, and evaluations are scheduled for
summer, 1969, and the 1969-70 school year. (iMH)
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“The Southside Experiment in Personalized Iducation }

Robert L, "Spaulding, Director
The Durham Education Improvement Program

" The concépt of individualized instruction refers to a wide range of efforts of
educatoré to tailor the educational pi‘cgrams of the schools to fit the individugzl
levels of achievement and rates of deve]o'pmenjc exhibited by individual lizarx}e.rg.
The literatufe on child aﬁd' adolescent d-é.\;;l:;pment shows that normal growth and
development occur at v‘arious rates from year to year as a child matures and véry
considerably froﬁl child‘ to child, Educational programs based on statistically
derived patterns of average growth and development axre bound to match poorly
?1{3 developmental and growth needs of most of the individvals in any given student
population. Results of longitudinal studies have shown that within the normal
population a great many different patterns of development regularly §ccur. Some

of these differences are influenced by genetic or consitutional factors while others

are goverred by environmental settings and contingencies. Children from different

]'This article is based on remarks presented at the National Society for
Programmed Instruction annual convention, Sheraton Park Hotel, Washington, D. C.,

April 10, 1969.

2, . ‘ : .
The Durham Education Improvement Program: A project of the Ford Foundation ;
under the auspices of the Southern Association of Colleges and Scheols whose Educatiu:

is jointly administered by Duke University, Noxrth Carolita College, Durham-City
Schools, Durham County Schools, and Operation Breakthrough, Inc.
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cultural I-Ja.ckgrounds are socialized and acculturated in various ways and al.'e dif- ‘
ferentially responsive to the school culture. In the arca of cognition, each child |
brings to the classroom a history of cnvirommental encounters whjch contributes
ideosyncratically to his current patterns of thinking and learning. The complexities
and :intricacies of individualized patterns of environmental transaction fnake it
impossible for any teacher to plan and prescribe a program of instruction which
would be cémplctely appropriate to the individual educational need.s of each and
every child in her clasé. ’ |

Even though it maj;r never be possible for a -teacher to plan and prescribe a
school program which would allow for maximal learning on the part of each child
in her class, many teachers have found it feasible to move away from a uniform

)

instructional program, to which all children must adjust, to a differentiated cux-
riculum which takes into some account the differehtial irates____of devel_opmeht and
levels of achieveme nt which are present in their cléisses. These attempts by teachers
tc meet the individual needs of .children have taken many forms and new administra-
tive instructional arrangements are continwally being invented. Among the most
well known have been: abiJiFy grouping, inte.r'est gfouping, achievement grouping,
individual contracts, tutoring, erﬁergent curricua, unit teaching, project ox
activity programs, and programmed instruction. Each of these adaﬁtations has
been tried out with enthusiasm at one time or another as a possible solution to the
;;eremié.l problem of individualized education.- However, the history of educa;iongl |
innoVatjon has shown that none has yet cc';mpletely succeeded in mecting all of the -

individual neceds of the diversity of children in the public schools.

ERIC |
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The Problem of Diagnosis and Prescription

A basic problem which underlies all of the efforts of teachers and administrators
to modify the current .educational programs of the public schools to meet the needs of
individual children is the problem of adequate diagnosis of needls at each point in the
educational cicvelopment of an individual child. A coroilary ;;roblem to the diagnostic
one is the proi:lem of treatment. Not only must diagnosis be accﬁrate but treatinents
appropriat.e to each of the developmental problems présented by child;'cen miust be

developed and tested so that a teacher can know which procedure to use once she

has r'eé'b'gm.ized the difficulty that an individual child may be having. Those who have

watched the development of Tndividually Prescribed Instruction (IPI) developed by

Robext Glaser, Joseph Lipson, et al., of the Pittsbuxrgh R & D Center, are awaze of
the tremendous complexities involved in diagnosing individual cognitive development
in a structured area such as mathematics or language and in prescribing appropriate
edﬁcatibnal encounters for individual learners.

. Assmniné that accurate diagnosis and appropriate assignment of learning ex-
pericnces can be made in highly structured ﬁélds such as mathemétics, language,
or science, there remain very co_nsiderabie problems in developiﬁg school manage-
ment systems which will utilize programmed materials keyed to diagnostic or
evaluative instru;nentalities. ‘Without seeking to convey the idea that these efforts for
diagnosis and prescription of a_bpropriate learn’ng experiences should be in any way
curtailed, I feel that alternative approaches should be pursued. They may prove to

be more fruitful and less expensive.
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Underlying the development of most continuous progress plans, as well as
the Individually Prescyibed Instruction (IPI) system, is the assumption that the
teacher orl a‘teaéller;s aide ox some other Ieprcsentative‘ of the school will
remain in control of the educational program and that .the child will ::emain.in\a
dependent relationship to the authorities 6f the school who administer the dia[gnostic
and prescriptive procedures. The concept of control over the programming of
the curriculum presented in the schools is inhexent fu most of the commonly prac-
ticed programs of indiv‘idmlized instruction. It is the reluctance of the school
authorities té share control over the educatiohél experiences that are‘pl;ovided
the students that undexlies much of the current unrest among students in our.schools
and colleges. As long as the school authorities insist upon maintaining direct control
and refuse to shére in th; process of diagnosis and selection of appropriate learning
expexricnces individual students wiil be frustrated by the pattern of instruction which
is presented them. What is relevant cognitively to one leaxner is ixrrelevant to
anothér; and no teachex, | however well trained and however experience&l, will evex
be able to anticipate how any particular program of experiences provided by thé
school will transform the cognitive structures of each of the indiv?dual learners.
The demand by students to share in the decision making process within the educational
enterprise stems mainly from the frustration they exﬁerienée as they are required

to paxticipate in meaningless, trivial, or redundant curricular offerings.
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Freedom, Responsibility, and Decision Making in Education

Any innovation purporting to meet the needs of individual student§ in American
education today must take into account the increasing demand by st:uglénts that their
educational experiences be relevant. To assure relevance; all teachers must be
past masters at accurate diagnosis of individual levels of achicvement, rates of

development, cultural backgrounds and ideosyncratic patterns of cognitive develop-

ment. They must also be aware of possiblé€ éduicational alternatives so that they

might select the ones émminently appropriate to individual learners. That any |
such state of affairs will ever be possible in A.rﬁerican education is_ quite unlikely.
What, then, can school administrators aad teachers do to meet the demands for
educational reievancy?

Students themselves‘have provided a clue. Their argument in a woxd -
"participation." If one listens to students these day:s, their argumént. boils down
to the éssertion that only the learner himself can expé:qience the relevancy of
his own environmental enicounters. If one grants to students the validity of this
assertion, what, t'hen, is tﬁe role of the school? How much sharing in decision

making about curricular experiences should be allowed? Within what limits and

with regaxd to what goals should decision making on the part of students be per-

- mitted? How might school organizations be restructured to permit greater freedom,

‘responsibility, and decision making on the part of students?
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The answers to these questions ave not readily available and only after a
period'of experimentation with new systems of educational organization and.
instructional programming will sonie tentative answers be ‘found. At the present
time the evidence is cleax that answers are needc_ed. Students ciemanc'l moxe

freedom, want moxre responsibility, and insist upon their right to participate in

decision making which affects their own educational opportunities, occupations,

careers, and sense of well being. : . R

‘An Experiment in Personalized Educational Programming (PEP)

A program of inclivid;,;alized instruction which permits contincus progress
with increasi.ng degrees of freedom, responsiﬁﬂity, and decision making is
uﬁderxVay at the Southside School iﬁ Du:rheim s North Carolina as part of a five-year
experixnéntal program for disadvantaged children. The program at the Southside
School in Durham Jis part of the Durham Education Improvement Program, a
Ford Foundation funded study of the' develcpmental patterns of approximately 200
children growiﬁé up in low income settings and of the effects of various tyées of

educational intexvention. One intexvention currently being investigated at the

Southsidé School is called Personalized Educational Programming (PEP) since it is

designed to personalize the educational program to the extent that each child par-
ticipates in decision making concerning his daily educational program with in-

cxeasing degrees of freedom and responsibility.'_
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“The PEP experimcnf at Southside School is based upon educational concepts
developed by Carleton Washburne and Helen Pgrkhurst during the 1920's and 30's
in Wimnetka, Illinois and Dalton, Massa.chu.septs. The Dalton School ip-NéW Yoxk
City cqnt_inues to operate under the Dalton Plan., In both the Winnetka and. Dalton
plar}_s, students were expected to undertake assignments ox contracts and woxk at
then'l at their own rates and for as much time as necessary to compléte ‘them
within an alloited ox contractual period. Individual learx.;;s were given increasing
responsibility as they clelnon'stratecl the ability to complete' contracts oﬁ time ox
to meet deadlines fox speciﬁ:c assiguments. In the Dalton Pian, as operated in
New York‘ during the 1950's, students were given monthly assigmnents which were~
uni'form for a specific gradé level. Since the Dalton School enrolls children from
high income families, uniform assignments bascd on grade level norms were ac~
‘complished by most students. Where individual differences in ability ma;de
accomplishment of the assignments unlikely teacheré were given the autHority td
lower their expectations for a specific child so that students with less competence
could continue to pﬁrticipate with the class as a whole. However, most slowly
devéloping students were tutored (out of school) to keep'them from falling behind
the school's grade norms.

Ina series of adaptations of the basic Dalton Plan tried out by the author in
. a numbexr of public schools at the third, fourth, sevénth, and eighth grade levels

it was found that the uniform assignment system was inappropriate for most public

school situations. A modified Dalton Plan was worked out at the Hopland Elementaxy
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. Scﬁgol in ‘Hopland, Califoxrnia which allowed for student participation in chobsing
activities and tasks appropriate to individual levels of achievement and axeas of
interest. In the Hopland program the contrac.tual' idea, taken from Carleton
Washburne's work, was incorporated ilnto the hasic Dalton Plan., The I—Iopland”
Plan proved feasible in-an ungraded seventh and cighth guade combination class ™
of 30 children in which the level of achievement varied from second grade through
grade 13. The pupils in the Hopland class wexre from unemployed families on an
Iﬁdian reéervation, from farm fahlﬂies, and from the families of busin:ss and
p::ofc'ssibnal persons in the community, The Hopland program was designed to
be conducted in a sslf contzaned gla ssrbom by one teacher, but it has formed

the basic rationale and structure of the PEP progran in Southside School which

enxrolls approximately 6Q_ children of grades one, two and three.

The Southside Plan

The 60 boys and girls who are enrolled in Southside Schooi in gradles one, two, |
and three are groﬁped into four family groups or "prides" which meet together
from 8:30 to 9:00 for planning purpoées and meet again from time to time duxing
the day as a group, whenever a group activity, such as a field trip or a physical
education activity, would warrant their association as a total g'roup. The pride
is made up of children from each of the three age groups represented lin the.
primary schodl and is carefully composed to present a heterogeneous group. The

varxiables used in compoesing the prides are level of academic achievement, rate -
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o}. learning, degree of socialization, sex, and race. In the first year of the pilot
program two prides were composed of nonreaders and two prides were composed
of children who had some skill in reading. .This accommodation to a‘l')'ility grouping
was made as a transitional step to next year's program wheneach pride will hé;ve
rgprc.sentativcs frou the ull xange of abilities. o
The PEP program begins at 8:30 with each of the children going to his pride.
From 8:30 wtil 9:00, each child plans his daily schedule with the assistance
of his pﬂde teacher or a teachexr's aide. In order to con;plete his plan for the day
he examines several posted schedules and pays attention to specific requirements
or const.raints. Each day the pride teacher lists on a "conference schedule" the
. conferences that each.chjld is expected to attend during the day. Some of these

she will teach, and others wiﬁ be the responsibility of other teachers in the school,
but each child is expected to examine the conference s.chedule and pl;.t down on hig
"daily plan" opposite the appropriate time the location and the subject éf the
conference. Once he has examined the conference schedule and placed the conferer;ces
on his daily plan, he is ready to bezin to plan his open laboratory time. Consfmints
on his freedom are listed on the wall, a chart rack, or the bottom of his daily
plan sheet. In general, these conétraints impose upon him the requirement that
he spend at léast a halfhour in mathematics, reading, writing, and spelling

c ﬁract_ice and an additional half hour in a project activity in either social studies,

art, mnsic, ox science. Some of the scheduled conferences will satisfy requirements

in one ¢r another of these academic areas, and if so, the child can omit that area
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from his planning. When he has completed his daily plan all of the activities on

the required list axe to be included somewhere in his plan, '

Planning Guidelines

Lists of possible ways in which a child may satisfy ti ae requirements in
Fa . : '
math, reading, writing, o spelliag practice are posted. Suggested projects in
social studies, axrt, music, and science are also givemr, but he may also derxive
' projects on his own from social studies ox science units which are introduced to
bim by teachexs during group conferences in social studies or science. In fact,

teachers encourage students to pick individual projects which will aid the unit of

group study in social studies ox science.

Work Stations and TrafﬁcﬁControl

In completing a daily plan each child examines the "work station écﬁedule"
which gives the tim=s that each work station is open and the number of children
permitted to sign up for cach of the stations at any given hour, In designing his
daily schedule the student picks a work station for each period during the day and
insexrts hisvname 6pposite the work station - providing the maximum numbexr .a‘lloWed
.at the station has not been rea;:hed. He continues to pick activities énd.ivork
stations, placing them on his daily plan sheet until he has filled in all the open '
time slots. He will, of course, include time for going to lunch, physical education,

and other routine activities in which he is expected to paxticipate.
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With his daily plan completcd each pupil gets a signat*ufe indicating apéroval
from his pride teacher ox from a teacher aide and then begins his activitieé for
‘the day. Throughout the day he is expected to have his daily plan she"'et with him.
All the teachers in the program are encouraged to examine the daily plans of any
cl;ild who comes to a work station and to plac_e on the plan.a symbol, such as a
stax or a set of initials, to indicate to the child and to the pride teacher that this
individual student has arrived at a particular station on schedule. Similar symbols
are alsb placed on the dai}y plans to indicate display of appropriate study habits,
work underway at the proper tir‘ne, or compléted on schedule. Positive comments
for quality work, creative ideas ox products, or developing skills ére aiso placed

on the plan sheets.

Allowances for Individual Differences in Ability to Plan
Since decision making and planning are complex.processes whi'ch must be

: learned,lchildren aJ:'e given very small degrees of freedom in the ’begin'ning of
the-pl;ogram during the Fall. Their programs are planned completely the ﬁrsi
twp ox three weeks by teachers or aides much as in a conventional , teacher-directed
program. After student familiarity with the work stations and with the "daily' plan”
has been accomplished, those students who show the ability to read time and
govern themselves in a responsible manner are given a ha}f—hour time slot in
which to mark_a choice of ar appropriate ac.tivity and a placé to complete the
activity. Aftexr operating successfully for a week or so with one h‘alf-‘hour slot

available foxr choice making, additional half hour.pe'riods are made availal‘Jl‘e.
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g:caciually- - consistent with cach child's ability to govern himself and to operate
with greater and greatex frecdom. Inall czlsés, however, his choices axre con-"
strained by the guidelines posted in his pride and listed on his plan sheet. In
addition, each pride teacher holds xoutine weekly ox hi-weekly conferences with
individual pupils to review theix daﬂy plans (for the. past week or two) and to

make recommendations regarding how their plans and performance might be im-
proved. In some cases some degrees of freedom (3 few time s].ots) might be
taken awair for a period of a week ox two wuntil pexformance is improved. In other
cases inc.reased freedom would be awaxded. The pride teacherslkeep recoxds of
individual .pupil_conferences and the recoxds férnd the basis of parent conferences,
as well as j11c1g1]1¢11ts . regaxding épeciﬁc instructional programs which axe needed
for individuals and small groups of children within the prides.

Repozting to parents and to pupils is based upon the daily plan sheets and
progress records kept by the teachers. The pJ;’oégreés recoxrds accumnulated by the
teachex through weekiy or bi-weekly conférences are supplemented by standardized
tests and othex evaluativé instruments associated with proérammed matexials.

When individual students have progressed to tﬁe point where they can plan
for more than one day at a time, a weekly plan sheet will be used to pexrmit
students to work out projects which will take several days to complete, Weekly
plans ox even monthly plans will eventually be employed by most students in the

middle grades. When students are using weekly ox monthly plans, it will be
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possible to incoxporate out-of-school activities into the overall instructional

prograin as individual students see the relevance of out-of-school aqﬁixrig.ig,s,;;Q_;h_c_ir

inschool projects.

Use of Programmed Materials, Automated Equipment, Instructional Aides,
Ancillary Instructional Systems, and Specialized Personnel

.:;I'he Southside PEP program is extremely flexible and permits the involvemem'
of anciliary equipment, materials, resource centers, and specialized personnel.
To enrich the curricular offerings film strip cartridge, slide, 8§ mm., and over- |
head projectors; tape recoxders; headsets; phonograph records; games; and other
‘ kinds of instructional materials and automated equipment are available to children
.as additional resources which can be used in laboratory time. Special confercences
are scheduled to introduce the méchanics of operating new equipment an& then in-

- dividual children are instructed and checked out on the equifament to compose a list
of those who can freely choose to operate the equipment on their own during
labgratory time, Other, less skilled children are assisted by an aide,

A variety of programmed mate_rials such as reading laboratories and IPI
math¢n1atics are made avaﬂéble to the children in the resource center, Special
teachers with one or two hou;s a week available are included in the program with
their available time slots listed in the wOrk‘ station schedule, Teachers assign
some of the chﬂdren, while others who are more reliable schedule them- |

selves during lab time. When new teachers or new equipment are introduced
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into the school pride teachers sct up special instructional conferences in which

the new laboratory oppoxtunitics are discusscd and the new equipment is demon-

strated.

Balancing Gxroup Projects and Activitics with Individualized Instruction and Study
= : :

Since social skills, concepts, and intexpersmial relatiohs are best learned
through group activity it is important that pride teachers plan the sociall studies
program carefully to involve all of tile children in the school, Many individualized
programs have te‘ncled to isolate children ﬁom one anothex and reduce the amount
of peer interaction and group learning. In the PEP program pride teachexs plan
units of study in the _social studies which become a majox source of group gbals
and_ activities. Out of the units‘of study comne many small group and iﬁdividual
projects which axre carried on in laboratoxy time, but the overall goals of the units
are ﬁlanned by the teachers. Many academic ékil].s arc practiced in social studies

projects, but they are taught additionally in special instructional conferences

focusing on each of the skill axeas.

Prospects for Personalized Educational Programming

The Southside School pilot program has been operating since September 1968,
with appxoxixriately 60 children from low income families in Durham, Noxrth Caxrolina.
. It will be evaluated during the Summer of 1969 and developed further during academic

1969-70.
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At this point in the pilot program, appz:oxim.ately five months after the be-
giuning at Southside School, it can be said that some children are able to handle
substantial amounts of their own educational activitics in responsible mannexs.
Many of the children who are in our disadvantaged group are unreliable and need
colistant supervision and direct instruction, but evj.clc:11ce indicates that progress
has been made toward moxe responsible behavior on the part of most if not all
of ti1e childxen in the project. The greatest problems have occurred where noise
and 1nox;ement have intexrfered \_vith instructio_n in groups occupying adjacent work
areas. These problems are being attended to in the design of the physical layout
for the school in the conlin_g year. In the current program distraction through
movement and noise is a major deterrent to cffective conununication in the in-
structional centers. It is believed that with changes in the physical arrangernent
of instructional areas and work stations that many of the problem_s of intexference

can be overcome,

Summary

The major thesis of this paper is that the quure of individualized instruction
in the public schools is very much a function of the d}egrec to which school authorities
can develop systems which will transfer greater and greater degrees ef decision
making power to children within carefully structured limits which pexrmit the
effective application of energies by teachers and children within the total edvca-

tional enterprise. The problem of socialization within a technological socicty

N
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haé Lecome incﬁ:easingly ccl)m picex as mobility has increased and patterns of
employment have been transformed, New educational Sy stems are urgently
needed to prepane all children to govern themselves and assume a greater
responsihility in guiding theix own educational expeviences., Any system of
eduqatiqn which is designed to be controlled completely by school authorities,
however individualized it may be, seems to this observer to be incompatible with
the economic and social imperatives of modcrn, technological America.

Students are demanding relevancy in all of their educational experiences,
and none of our educational institutions are exempt from increasin g pressure
to abandon instructional and administrative patterns which are no longer ap-
propriate to the cducational needs of students,

The innovative program at the Southside School in Durham, North Carolina
is offered as one of the many possibl‘e alternatives which offer increased degrees
of freedom and decision making within gradually brpédex1ed limits. Learning
to-use freedom responsibly is fundamental 'to the effecfive acquisition and use of

knowledge in a democracy.



